Roman Literature


Subject: English

Benchmark: The Colosseum

Standards: E1c;E2a,b,c,e,f; E3c.d; E5a; 1A; 1B; 2A; 
TOPIC: Roman Literature


  Tacitus: The Fire of Rome


  Pliny the Younger: The Eruption of Vesuvius

MAJOR IDEAS AND THEMES: The Colosseum is an architectural embodiment of so much of what we know and imagine about ancient Rome—its achievements and its excesses. At the same time that we admire the Colosseum’s scale and complexity as a work of architecture, we shudder in fascinated horror at the thought of the spectacles of orgiastic sadism presented within it to an eager populace—the originals much more shocking than anything we have been served up in the movies. We admire the Colosseum’s presence as an “ideal ruin,” today and over the centuries. We take it for granted as the prototype of all the stadia and arenas we know. As for the cultural and political context that produced the Colosseum-- one of the attached background readings “Roman Empire: the Paradox of Power, ” suggests that while we realize that we owe much of the underpinnings of our civil society to institutions (such as the legal system) created by Imperial Rome, at the same time we feel the Roman value system to be deeply antithetical to ours.

Following the thematic threads of the English course in the Preservation Arts Cross-Curriculum so far, the Colosseum Benchmark can be used to represent the imperial sweep of the Latin language, which penetrated wherever the Roman Empire conquered and subdued other peoples, including, of course, ancient Britain (which linguistically inherited Latin first from the Roman conquest in AD 43, then from the influence of the Christian church, then from the Norman Conquest of 1066, via the introduction of Latin-based French.) Latin language and literature are not only interesting subjects in themselves, but knowledge of Latin roots, prefixes and suffixes is a staple of vocabulary acquisition in English and it makes our understanding of our own language more literate and comprehensive. In addition, it is intriguing to discover and recognize how many untranslated Latin words and phrases are actively in use in our language: mottoes of states, mottoes on our currency, inscriptions on public buildings, legal terms, abbreviations, etc. This kind of observation, even if done at the level of trivia, can make thinking about ancient Rome more lively and meaningful. In the world of architecture, a parallel search will readily reveal Roman structural forms, motifs and architectural details in any number of buildings, public and private.

Another curricular focus has been religion, philosophy and ethical principals. The Roman gods, like much else in Roman culture, were largely borrowed from Greece, but two features of Roman religion and practices seem genuinely theirs: the first is the idea of pietas—the respect and responsibility owed to family and state—and the private veneration of ancestors and household gods within the home (the Lares  and Penates); the second is the worship of the emperor as a god, Julius Caesar being the first historical ruler to be deified, although the mythical founder of Rome, Romulus, was also considered a god after his mythical death. Commentators have remarked on an essential contrast between Greek myths, which often illustrate important dimensions of religious belief, and Roman mythology, which tends to be a more practical illustration of history, or purely decorative.  

The section on Roman literature in World Masterpieces concentrates on the Augustan Age, an earlier period of artistic and literary flowering, a little less than hundred years before the building of the Colosseum (See the textbook timeline and the introductory material for the cultural and historical context.) The centerpiece in the text’s presentation of Roman literature is the Aeneid, Virgil’s epic of the founding of Rome, a carefully-formed literary myth (consciously created in imitation of Homer) designed to establish a sense of the nobility and greatness of the Roman imperial state. Although this work is not mandated in the 10th Grade English curriculum, it certainly falls within the ongoing thematic strand of the epic. Students who want to find out about the continuation of the story of Troy and learn what kind of epic hero Aeneas was, could read excerpts from their textbook, or they could read the prose summary of the Aeneid in Edith Hamilton’s Mythology. “Pious” Aeneas rescuing his elderly father from Troy by carrying him on his back, Dido’s unrequited love for Aeneas (engineered by the gods), and Aeneas’s descent into the Underworld (with his search for the Golden Bough) are vivid and absorbing stories. The theme of descent into the Underworld echoes scenes from Gilgamesh, The Book of the Dead and The Odyssey and is the subject of a thematic discussion at the end of the chapter.  Some charming short love poems of Catullus and the story of Pyramus and Thisbe, from Ovid’s Metamorphosis are also included in World Masterpieces and could be used as independent reading assignments for interested students. NB: Kafka’s Metamorphosis is part of the 11th Grade English curriculum; the tragic elements of  Ovid’s story are an appropriate foil to Romeo and Juliet, to be read in the second semester of 10th Grade. .

The first mandated Roman literature selection for 10th Grade English is the account of the burning of Rome in the reign of Nero, an excerpt from the Annals of Tacitus. The great fire took place in 64 AD, but Tacitus, who was born in 56 or 57, wrote the Annals in 116 AD. The account, drawn from eyewitnesses, is vivid in itself and also raises important questions about the nature and purpose of history writing. Tacitus believed that history should be used to commend worthy actions and to hold evil action up as an example to be condemned and prevented from happening again. He therefore freely included a number of details explicitly and implicitly critical of Nero. The textbook has many good suggestions for critical thinking and writing. 

The second mandated selection is from the Epistles of Pliny the Younger, an account of his uncle (Pliny the Elder’s) death during the eruption of Vesuvius on August 24 of the year 79 AD. Pliny the Younger actually wrote his account to Tacitus, to provide primary source material for the historian, in response to a request from him. The excerpted epistle in World Masterpieces ends with Pliny declaring that he will not go on to tell Tacitus about the experiences that he and his mother had, because they would not be historically interesting. He did write another epistle, however, about just that (see attached text), and it makes a very revealing contrast to the first one. These writings offer many possibilities for discussion of eyewitness reports and primary sources, as well as potentially fascinating comparisons with our current sense of what “news” is and how it should be presented. Some attached material on September 11, 2002 can be used in conjunction with this discussion, especially on the topic of subjectivity vs. objectivity or distance. The textbook does a good job of explaining annals and epistles as distinct forms of writing. This could lead to an inquiry about letter writing in its various forms and purposes for different kinds of audiences. For another line of expository writing, there are a number of interesting sites about volcanoes on the internet. A New York Times article about a recent volcanic eruption in Africa and an accompanying lesson plan are attached to this module. 

The benchmark readings on the Colosseum include a special, separate section for the English class starting with an article about the Colosseum as the “perfect ruin” and followed by literary excerpts from works cited in the article as examples of reactions to the Colosseum as a ruin by different writers over the centuries. The article and the excerpts make an excellent set of sources for writing of various kinds. Charles Dickens and Henry James portray the ruins as a place of danger and sinister associations, in contrast to the large number of romantic associations of other writers. In the main set of benchmark readings, descriptions of the lavish and cruel entertainments that went on in the Colosseum could be a point of departure for writing and discussion about the undeniable appeal of violence to a wide variety of audiences, including, fascinatingly, the effect of sound as an incentive to enjoy violence. Finally, the different uses of the Colosseum over time, the ongoing archaeological exploration there (including virtual projections) and the current preservation issues that challenge the site are all germane to the themes of the preservation arts curriculum and offer potential leads for exploration and various kinds of expository writing or oral reports.

SUGGESTED AIMS:

· Why was the Colosseum an important building in its own time? Why is it important today?

· From the descriptions in the Benchmark Readings, what do we know about the appearance of the Colosseum when it was first built, in comparison to its appearance today?

· From our present vantage point, how can the Colosseum be seen as representative of both the achievements and the excesses of the Roman Empire?

· How have writers seen the meaning of the Colosseum as a ruin, over a wide span of time? What were tourists of the past looking for in their experience of the Colosseum?

· In the benchmark readings, which writers saw the Colosseum as sinister and dangerous settings, rather than romantic, and why?

· Which entertainments or activities that took place in the Colosseum are best known today, and which are least known? Why?

· Who paid for the spectacles that took place in the Colosseum?

· Who came to see these spectacles?

· What kinds of people became gladiators? Could women be gladiators?

· What does the Colosseum suggest to us about the appeal of violence as entertainment—in Roman times and today?

· What traces of the Roman Empire exist today, outside of Italy? Why?

· In what ways was the religion of ancient Rome different from the religion of ancient Greece?

· Why was the Roman invasion of Britain important to us as speakers of English?

· Latin is called a “dead language.” Is it really dead today? Do we use or need Latin at all?

· What kinds of literature were created in ancient Rome? Who was able to read? Did the Romans have books and libraries? Who were the great authors of Latin literature?

· Was the Colosseum built before or after the great fire in Rome that Tacitus wrote about?

· Was the Colosseum built before or after the eruption of Vesuvius, described by Pliny the Younger in his Epistle to Tacitus?

· When did Tacitus write his description of the burning of Rome? At the time of the event? Years later?

· When did Pliny the Younger write his description of the eruption of Vesuvius?

· What are Annals?

· How are Annals different from other kinds of history writing?

· Do we have contemporary annals, in any media?

· What is an Epistle, and how is it different from an informal letter?

· Why did Pliny the Younger write Epistles?

· Does anyone write a modern equivalent of Epistles today?

· What is the proper purpose of history writing, according to Tacitus? Do all historians agree about the nature and purpose of history writing?

· Why are Pliny the Younger’s Epistles admired for their style?

· What is a primary source? Are primary sources more reliable as raw material for historians than secondary sources?

· How did Tacitus and Pliny the Younger make their descriptions of the burning of Rome and the eruption of Vesuvius vivid? 

· How did Tacitus use details of events surrounding the fire to comment both implicitly and explicitly on the character of Nero?

· How did Pliny the Younger use details of his uncle’s conduct during the eruption of Vesuvius to create a lasting judgement on the nobility of his uncle’s character?

· Are there any parallels between the efforts of Tacitus and Pliny the Younger--to honor or criticize specific people, or to make sure that the events would be understood and remembered--and the efforts of writers and creators of documentaries about the tragedy of September 11?

· Is it possible to write calmly and objectively about a violent event? Is it desirable?

· In our contemporary world, how do we get our sense of “history in the making”? What is the role of the media-- television, newspapers and the Internet-- in giving us a sense of what is “historic” in our own times? 

· In what ways can the Colosseum be said to fit the historic preservation concept “adaptive reuse,” both now and in the past? 

· How has very recent technology caused archaeologists to revise some of their beliefs about the architecture of the Colosseum? 

· What preservation issues does the Colosseum currently face?

· Why are archaeologists, historians, urban planners and many others still interested in Pompeii and Herculaneum? What are we continuing to learn from these sites?

· What preservation issues do these sites currently face?

VISUAL EXAMPLES:

· Illustrations and time lines in World Masterpieces
· Photographs and diagrams in the benchmark readings 

· Internet illustrations, photographs and virtual tours of the Colosseum as suggested in the benchmark description

· Illustrations of Pompeii, Vesuvius and Roman Britain on the internet

· Pictures, graphic material and films on the Internet about vulcanism and volcanic eruptions-- worldwide and over historically recorded time; many of these include the eruption of Vesuvius in 79 AD and subsequently

· Pictures on the Internet of Roman art and artifacts relevant to the narratives of Tacitus and Pliny the Younger, especially those from the “Compass” digital archive of the British Museum

SUGGESTED ACTIVITIES:
· Read about the opening of the Colosseum in 80 AD (the chapter entitled “The Emperor’s Hundred Days,” in the Benchmark Readings.) The author calls Titus’ Hundred Days “one of the most extraordinary happenings in history,” and he says that: “Not until Hollywood had any single man made quite such massive and inhuman efforts to preserve his fellow men from boredom.” Write in your reading journal a list of each one of the spectacles that are described in this chapter, then write about your reactions to what you read. Did any of the activities shock, surprise or amaze you? Which ones were already familiar to you? From what source did that familiarity come? How would you have felt to be a member of the audience? What did you learn about the values and culture of the Roman Empire from this reading? What is the author’s interpretation of Emperor Titus? Use your notes from your journal to contribute to a class discussion.

· What did you learn about gladiators from this chapter? Make a summary of the main points, and use this information in the two later assignments, below, about the life of a gladiator and about the movie “Gladiator.”

· Focus on the passage from “The Emperor’s Hundred Days,” page 16, by St. Augustine, about the seductive power of sound, as experienced by his follower Alypius, who, though he did not want to be a spectator to the violence, was so thrilled by the sound of the roar of the crowd that he opened his eyes and was unable to stop watching the scene. The author of the chapter goes on to tell about another connection between violence and sound: the deliberate use of background music to whip up the excitement of the Roman crowd. Write some journal entries about how concerts, sporting events, video games and movies in our day use sound and other special effects to increase the excitement of the audience, particularly when the content is violent. Think of as many concrete examples as possible from your experience. Do you think that violence becomes addictive, under these circumstances? Do you think that audiences get used to violence or desensitized to it? Is some violence acceptable as exciting entertainment? Should some categories of people be shielded from violent entertainment? Have you ever experienced an entertainment that you thought was too violent?  Do we need violence to “preserve us from boredom?” In 2002, are we like or unlike the spectators in the Colosseum? Write a short personal essay reflecting on some aspects of violence in modern entertainment, in relation to your own experiences. Share what you have written, in small groups.

· Read in class with the help of your teacher, and then summarize in your reading journal, the article in the benchmark readings “A Perfect Ruin.” Carefully list the writer’s main points about foreign visitors’ reactions to the Colosseum in the 19th century. What was different about the mood and reactions of these tourists from the mood of the original Roman spectators inside the Colosseum? Why was there an atmosphere of nostalgia surrounding the site? Why were there Christian religious monuments within the amphitheater, and how did the Italian revolutionaries feel about them?

· Divide the literary benchmark readings among small groups and read your assigned excerpted descriptions of the moonlit Colosseum by Goethe, Lord Byron, Edgar Allan Poe, Charles Dickens, Nathaniel Hawthorne, and Henry James. What did the Colosseum represent or symbolize to each of the writers? What emotions did they feel when they were there? What atmospheric effects did they especially admire or enjoy? What did Hawthorne think about the genuineness of many of his fellow tourists’ reactions? How was Dickens different in his reaction from that of most of the other writers? Why was Dickens glad that the Colosseum was now a ruin? What medical danger lurking in the ruins did Henry James use to end the life of his naïve heroine, who in those days should not have been out at night alone with a man who was not a relative? Which writers made the visual effects and atmosphere of the Colosseum most vivid to you?

· Get some tourist material on Rome. What role does the Colosseum play in the descriptions of Rome as a world-class tourist destination? Compare the descriptions 

· A descriptive writing assignment: Describe a building or a structure that you know well as it is transformed by moonlight. Imitate one of the writers above, if you wish, or write a description based on your own observations, in your own voice. Suggestions: Are there any industrial buildings in your neighborhood that may be not very beautiful by daylight, but become romantic in moonlight? Are there any vacant lots or partially demolished structures that take on a different character at night? Some churches become quite romantic when they are being used at night and light is shining through their windows from the inside.  

· Research two important stories about the founding of Rome: the myth of Romulus and Remus and the epic of Aeneas. What does your textbook tell you about Virgil’s purpose in composing his story of Aeneas? Why would he have tried to imitate Homer? How is Aeneas connected to the story of the Trojan War? What image of Rome did Virgil want to project? 

· Make an attractive visual display for your classroom of the most important Roman deities and religious practices. Be sure to show any parallels with Greek gods and goddesses, while also showing how the religion of the Romans was different from the religion of the Greeks. 
· Try to find out, also, how Christianity was viewed by the Roman emperors. For example, what does Tacitus say about how Nero placed blame on the Christians for the burning of Rome and what he did to them? Why and how were Christians persecuted by the ancient Romans? That being true, when and how did Christianity become an official religion in the late Roman Empire?
· Research the life of a gladiator, and write a short biographical sketch of a fictional gladiator that you invent, using historically-based information. You could choose a name for your gladiator from the ones in the mosaics pictured in the benchmark readings. In addition to the benchmark readings, include information also from the Compass digital archive of the British Museum (see resources below.)
· A project for the whole class, working in small groups: Imagine that you have been hired as historical consultants for a remake of the movie “Gladiator.” This time the director wants to make very sure that his movie is historically accurate. Watch the original movie and take notes. Using your knowledge of the Colosseum and of the Roman Empire (learned in your English and history courses and added to in your own research) make a report to the director about what he should keep the same, change or add in his remake of “Gladiator.” Are there any possible new scenes that would be historically accurate, but that you would not recommend including?  Be sure to explain the reasons for all your recommendations.

· Listen to the sound of the great Latin epic, The Aeneid, as it is read aloud on the website “Wired for Books.” How would you describe the rhythms of the poetry? How would you describe the sound of the language? Can you recognize any words?
· Read a summary of The Aeneid, or selected excerpts from Word Masterpieces. Compare the epic adventures, ordeals and the heroic qualities of Aeneas with those of Gilgamesh and Odysseus.
· Research the Roman calendar. Compare it with the Babylonian calendar. How was the cycle of the year represented? What were the names for the days, months, seasons? Where does the sentence “Beware the Ides of March!” come from, and what day does it mean?
· Using some of the resources suggested below, research how Latin is used today (besides being taught in schools.) Make a small classroom exhibition illustrating your findings. Even though these words are said in English, not Latin, be sure to include the phrases “thumbs up” and “thumbs down,” often used to express an opinion or judgement. How are these phrases (and their gestures) connected with the Colosseum? 

· Study the attached material on Latin prefixes and roots in the English language. Invent some creative ways of presenting this material and motivating yourself and your classmates to use the information to increase your vocabulary. For example, can you create a good bingo game or another board game using Latin prefixes and roots?

· Read about the contributions of Latin to the English language. One interesting book about the history of the English language is The Story of English, by Robert McCrum, William Cran and Robert McNeil. .
· Read the attached op-ed article from the New York Times, “Conquering Europe, Word for Word.” List all the points the author makes comparing English in the year 2001 with Latin 2,000 years ago. Also explain what the author means, in the next to last paragraph, by the statement that “nearly everyone harbors, somewhere inside, not just one, but many identities…” How does that point connect to his statement that “there’s no replacing the mother tongue?” Step 1: Make the list of the author’s main points, as suggested above. Step 2: Write a short paraphrase and interpretation of what the author says in his next to last paragraph. Step 3: Write a short personal essay, or journal entry, describing your own many language identities. If this topic interests you, try reading Hunger of Memory, by Richard Rodriguez, about his struggles with his language identities as a Mexican American. 

· Read the attached article by John Allen, the Communications Director of Trinity Church, “Eyewitness to Disaster,” dated September 11, 2001. Trinity Church is in Lower Manhattan, very close to “Ground Zero.” This is a reprint for a wider audience of the first public message from Trinity Church written on the day of the World Trade Center attacks. How would you characterize the tone and language of the report? Is it objective or subjective? Factual, or emotional? Evaluate, especially, the last line of the article. Compare the tone and language of John Allen’s article with the words of Pliny the Younger in describing the experiences of his uncle during the eruption of Vesuvius. Are they similar or different? Show what you mean, by using details from both pieces of writing. If you have found differences, what do you think are the reasons for the differences? Write a paragraph explaining and illustrating your conclusions.

· Read the John Allen article described above, and do the same analysis, but this time comparing it to Tacitus’s description of the Fire of Rome, or Pliny the Younger’s description (attached) of his own experiences during the eruption of Vesuvius. What are the differences in the purpose of the author in each case? How do those difference affect the tone and style of the writing? 

· Read the two attached articles from the New York Times about a recent eyewitness TV documentary on the subject of September 11. Summarize what the writers said about the effectiveness of the documentary. What points did they make about eyewitness reports, in general, and about objectivity and subjectivity? Relate these points to the use of eyewitness accounts by Tacitus in his Annals when he wrote about the burning of Rome. Write a short personal essay using these findings.

· An experimental writing assignment: Write two accounts of a crisis or a disaster that you yourself have been part of as an eyewitness, observer or participant. Write one version as a factual report and a second version as an extremely vivid account with the goal of making the reader experience, as closely as possible, what you yourself experienced. Some possible situations to write about: a fire; a highway accident; the death of a friend or family member; being involved with others in making a difficult decision, or watching one being made; being with someone when that person was receiving bad news, etc.

· What was Tacitus’s idea of why and how history should be written? Write a short essay, or hold a debate about, his ideas in the light of your own opinions.

· If you wanted to write annals of the current year, what events would you include? Make a list of some of these key events and the sources you would use to write about them. What primary sources would you like to obtain? What secondary sources would be available to you?

· Research the story of other disastrous fires in history, such as the Great Fire of London in 1666, the burning of New York in 1835, or the San Francisco earthquake and fire in 1906. Try to find some eyewitness accounts. In addition to the experiences of eyewitnesses, find out as much as you can about the causes and the results of the fires (for example, the unrealized plan for the rebuilding of London by Sir Christopher Wren). Choose one of the fires, research it and compare what you have found to the circumstances surrounding the burning of Rome in 64 AD. Give an oral report to the class, or make an interesting chart comparing the disaster you chose to the burning of Rome. 

· A project for a small group: Find out as much as you can about volcanoes and how they behave. What happened in 79 AD when Vesuvius erupted? What do archaeologists know about how people perished in the disaster? Why is there great concern that Vesuvius may erupt again, perhaps sometime soon? When and where have there been other disastrous eruptions in this millennium? Make a visual display of your most important findings. Include a map of the area affected by the 79 AD disaster, as reported by Pliny the Younger. Be sure to put both Pompeii and Herculaneum on your map, and if possible, any places mentioned by Pliny in his Epistle. There is a useful detailed map on the EyeWitness website www.ibiscom.com/pompeii.htm .  

· Make a map of the Roman Empire as it existed when the Colosseum was built, and display the map in your classroom. 

· Research some of the history of Roman rule in Egypt. When did it begin? How long did it last? Who was Cleopatra and how was she involved in Roman history? What happened to the religion, art and culture of ancient Egypt under Roman rule? Make a short oral report. .
· For a small group: Make a map of Britain under Roman rule. Where were the most important cities? What parts of the land were outside of Roman control? What remnants of Roman Britain still exist? Try to find pictures or other evidence of these remnants, on the Internet or in your school library. Present your findings in a report to the class, using more than one medium for your presentation.

· Visit the Pompeii Project on the internet. What kinds of scholars are involved? What are they trying to find out? Make a virtual tour of the city. What have you learned from Pompeii about Roman architecture and city planning? About daily life and culture? Make a short report or exhibit.

· Read the article from the New York Times about discoveries resulting from the virtual reconstruction of the Colosseum with three-dimensional computer modeling. What ideas have archaeologists and art historians had to change as a result of “walking through” the Colosseum via these models? Try the walk-through yourself. Make a report to the class on the main points of article and your own experiences of exploring the technology it describes. Were you tempted to visit other virtual reconstructions? If so, tell about all of your explorations. What benefits can computer technology offer archaeologists, historians and students? Are there any drawbacks?

· What controversial use of the Colosseum is discussed in article “Colosseum Contoversy” from Progressive Architecture? Read the article and report on it to the class. What is your opinion of this controversial use? 

· Read the articles listed in Resources about the endangered library at Herculaneum. Summarize the most important points in both articles and give a report about the situation, being sure to explain why this archaeological site is considered so extremely important and discussing the historic preservation issues involved.

· Read articles about historic preservation issues facing other Roman sites: the Colosseum, Pompeii, and Roman sites in Britain (or elsewhere.) Take the role of a Preservation Consultant and write a report for a major foundation that has asked you for guidance about making grants to preserve such sites. Explain the preservation issues facing the site or sites you select, including your assessment of how urgent the situation is. Write about the work that will need to be done and what experts will be needed to do it, and (if you can) approximately the level of funding that will be needed, over what period of time.

      RESOURCES:

      Roman Religion—Gods and Goddesses:

· http://www.roman-empire.net/religion/pantheon.html “The Roman Pantheon.” Lists the gods by name, origin (where known) and characteristics. Some have links to illustrations. Not all the Roman gods are recycled Greek deities, though most are, and these parallels are shown. 

· http://showgate.com/medea/bullfinch/ Bullfinch Online: offers the complete text of Bullfinch’s “The Age of Fable,” with explanatory links.

      Latin Language and Literature

· http://wiredforbooks.org/aeneid Wired for Books: “Wilfred Stroh Reads Virgil’s The Aeneid, Book IV (in Latin).” Requires RealPlayer. A chance to hear a “dead” language given life.

· http://www.geocities.com/Athens/Forum/6946/mottoes.html Forum Romanum: offers (among many features) a section of Latin phrases, sayings, abbreviations, legal terms and state mottoes current in our language. The majority may be unfamiliar, but it is interesting to see how many there are. Another page, “Corpus Humanum,” labels parts of the body, the head and the hand against classical paintings and statues. Other sections discuss the Roman system of counting and Latin Word Building and Etymology.

· http://www.ancientscripts.com/latin.html Ancient Scripts: An interesting one-page description of the origins, evolution and spread of the Latin alphabet, today “the most ubiquitous writing system in the world.”

· http://urbanarch.Virginia.EDU/struct/pompeii/ The Pompeii Forum Project: “Read a Latin Inscription from Pompeii!” Students are challenged to read an inscription from the Eumachia Building; close up details of the stones are provided, followed by a translation.

More on the Colosseum
· “Virtually Rebuilt, a Ruin Yields Secrets,” an article from the New York Times, May 2, 2002, by Sam Lubell, describes some rethinking that archaeologists have had to do as a result of discoveries made through virtual reconstruction of ancient monuments. The article is specifically about the Colosseum, but also discusses more generally some of the pros and cons of computer-generated models in archaeological research.   

· http://www.cvrlab.org Cultural Virtual Reality Lab at the University of California, referred to in the New York Times article, contains the Colosseum model discussed. This is also the site of a project called Rome Reborn, which “seeks to rebuild much of the ancient metropolis.”

· http://www.learningsites.com Learning Sites, also mentioned in the above article, is a design company that specializes in archaeological visualizations, including one of the Acropolis. The site offers school packages, and very good explanations of the uses of virtual reconstructions.
General Historical/ Art History Background

· http://www.roman-empire.net/ Illustrated history of the Roman Empire. Many chapters and subheadings, pictures, links and interactive features. A good starting point for research.

· http://www.thebritishmuseum.ac.uk/sitemap/sitemap.html The British Museum Sitemap: gives access to Compass, a database of the Museum’s collection that can be searched online. Compass offers a treasure trove of pictures of Roman antiquities with short descriptive labels, and also short essays on such subjects as “The Roman House” or “The Roman City.” Some of the objects pictured came from Pompeii or Herculaneum. There is a wonderful sequence of numismatic portraits of Nero that show his degeneration from youth to corpulent middle age. There are also portrayals of gladiators (male and female) and their gear, chariot races, representations of the Colosseum, and other artifacts. Using this site takes patience in trying various keywords, but the resulting texts and images are well worth the effort, and the images can be enlarged.

· http://www.bbc.co/uk/schools/romans/city.shtml BBC; “Schools, The Romans.” This site is designed for younger students, but despite its young tone and presentation, it contains interesting facts about people, places and life in the Roman Empire, with good links and a strong focus on Roman Britain. 

· http://www.mit.edu:8001/people/wchuang/cooking/recipes/Roman/Ancient_Roman.html  “Antique Roman Dishes—Collection.” Recipes translated from a Roman cookbook.

· http://www.bbc.co.uk/history/ancient/romans/empire_shtml BBC History. “Roman Empire: the Paradox of Power.” This is a though-provoking essay by a British professor of classics, reflecting on the relevance of Imperial Rome to modern Europe—the paradox of the importance of Roman civic institutions and the repugnance of its value system. 

The Roman Calendar

· http://wwbexhibits.org/calendars/calendar-roman.html Calendars Through the Ages; “Early Roman Calendar.” Complex and detailed, but interesting.

More on Tacitus and Pliny the Younger

· http://www.ibis.com.com/awfrm.htm EyeWitness: The Ancient World. This site presents a shorter version of the Tacitus reading, under two headings: “The Burning of Rome” and “Nero Persecutes the Christians.” Pliny the Younger is represented by the same letter describing the death of his heroic uncle, with a second excerpt about his own experiences that is not included in World Masterpieces. The illustrations for all three selections are worth studying. In addition, the texts provided could be helpful versions for less proficient readers.  

· http://www.pbs.org/empires/romans/ The companion site of the PBS series “The Roman Empire in the First Century.” The section titled “Ancient Voices” (subheadings: poets, historians and philosophers; religious leaders; soldiers; enemies and rebels) includes both Plinys and Taciticus, allowing the reader to see them in the context of their time. Other sections are devoted to: The Roman Empire, The Social Order, and Life in Roman Times. The lesson plans and teacher resources seem useful. 

Pompeii, Herculaneum, Vesuvius

· http://www.pbs.org/cgi-bin/wgbh/printable.pl Nova Online: These pages accompany the documentary “Deadly Shadow of Vesuvius,” about the Roman city of Pompeii and the current threat posed by Vesuvius to nearby towns and villages. Discusses the difference between a volcanic eruption and an earthquake. The transcript gives grisly descriptions of deaths from the eruption of 79 AD, based on archaeological evidence, and offers descriptions of later eruptions of Vesuvius by Dante and others. Links and study apparatus offer much interactive information about volcanic explosivity and destructiveness, including film clips of actual eruptions. This is a very interesting scientific exploration of a well-known historic event that could be repeated in the foreseeable future. 

· http://http://jefferson.village.virginia.edu.pompeii/ Pompeii Forum Project: This is a collaborative research venture exploring, among other subjects, engineering perspectives on the probable weakening of public buildings in Pompeii prior to the eruption of Vesuvius through a program of rebuilding following an earthquake a few years before. A wealth of photographs, maps, virtual tours and verbal descriptions offer an extraordinary view of the ruins of Pompeii. Other material for teachers and students show how to read a Roman painting or a Latin inscription. An essay by an urban planner suggests lessons for contemporary American urbanism to be gleaned from the example of Pompeii. 

· http://http.CS.Berkeley.EDU/~jhouser/pictures/history/Rome/Pompeii/ Pictures of History—Pompeii offers a sizeable number of images of buildings, streets, cemeteries, baths, murals and mosaics, together with some well-selected related links.

Preservation Issues in Ancient Roman Sites

· http://wmf.org/2000list.html The World Monuments Fund’s “List of 100 Most Endangered Sites” includes Ancient Pompei and Brading Roman Villa, on the Isle of Wight, UK (famous for its very beautiful mosaics.) Each listed site is shown in a photograph accompanied by a short description of the nature of the threats to the site and the preservation efforts that are being, or should, be undertaken. 

· “Experts Urge Race Against Time to Unearth Last Secrets of Herculaneum’s Lost Library.” (article in The Scotsman, Wednesday, 27 March, 2002 http://news.scotsman.com ) “Herculean Task for Modern Scholars.” (article in The Times Online, April 05, 2002  http://www.thetimes.co.uk ) Both articles discuss in detail the extraordinary efforts to rescue the library of the Villa of the Papyri in Herculaneum, the only intact Roman library ever discovered, now threatened by flooding and the possibility of a new eruption of Vesuvius.
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